Spreading the message: teaching music librarianship by distance learning by Wagstaff, John
ISSN 0015-6191  58/2 April–June 2011
Journal of the International Association of Music Libraries, Archives and Documentation
Centres (IAML)
Journal de l’Association Internationale des Bibliothèques, Archives et Centres de
Documentation Musicaux (AIBM)
Zeitschrift der Internationalen Vereinigung der Musikbibliotheken, Musikarchive und
Musikdocumentationzentren (IVMB)
Editor
Maureen Buja, Ph.D., Hong Kong Gold Coast, Block 22, Flat 1-A, 1 Castle Peak Road, Tuen
Mun, NT, Hong Kong; Telephone: +852-2146-8047; email: fontes@iaml.info
Assistant editors
Reviews editors
US and Canada
Mary Black Junttonen, Music Librarian, Fine Arts—Music Library, Michigan State University,
East Lansing, MI 48824 USA. Telephone: +1-517-432-6123, ext. 282; e-mail: blackma@mail.lib.
msu.edu
Europe
Anna Pensaert, Pendlebury Library of Music, University Music School, West Road,
Cambridge CB3 9DP UK. Telephone: +44-223-335183; email: amljp2@hermes.cam.ac.uk
Gerald Seaman (Oxford)
Editorial Board: Jutta Lambrecht, (Chair, IAML Publications Committee); Georgina Binns
(Victorian College of the Arts, University of Melbourne, Australia); Thomas Kalk
(Stadtbücherein Düsseldorf – Musikbibliothek, Düsseldorf ); Adélaïde Kientzi (Bibliothèque
du Conservatoire de Strasbourg, France)
Advertising manager: David A. Day, Curator, Music Special Collections, Brigham Young
University, Harold B. Lee Library, Provo, UT 84602 USA. Telephone: (801) 422-6119; 
fax: (801) 422-0466; e-mail: david_day@byu.edu
Corresponding editors
Georgina Binns (Victorian College of the Arts, University of Melbourne, Australia)
Johan Eeckeloo (Bibliotheek, Koninklijk Conservatorium, Brussel, België)
Maria Elisa Peretti Pasqualini (São Paulo Symphony, São Paulo, Brazil)
Lisa Philpott (University of Western Ontario, London, ON, Canada)
Jutta Lambrecht (WDR Westdeutscher Rundfunk, Köln, Deutschland)
Ilvi Rauna (Eesti Muusika-Ja Teatriakadeema, Tallinn, Estonia)
Heikki Poroila (Vantaa City Library, Finland)
Cécile Reynaud (Bibliothèque national de France, départment Musique, Paris, France)
Federica Riva (Conservatorio di musica ‘A. Boito’, Parma, Italy)
Ria Warmerdam (NBD Biblion, Leidschendam, Nederland)
Mari Itoh (Aichi Shukutoku University, Nagoya, Nippon)
Berit Holth (Nasjonalbiblioteket, Oslo, N orge)
Santie de Jongh (Documentation Centre for Music, Stellenbosch University, South Africa)
Helen Faulkner (Delius Trust, United Kingdom)
Ruthann McTyre (University of Iowa, Iowa City, IA, US)
FONTES is not available for sale: the journal is supplied only to members of the Association, with the price
subscription included in membership dues. Membership application should be made to the IAML Secretary
General or to the secretariat of the applicant's national branch. Business correspondence relating to mailing
list rental, change of address, order for back issues, claims, and other matters should be sent to the Treasurer.
See the inside back cover for addresses.
FONTES ist nicht im Handel erhältlich. Die Zeitschrift wird ausschließlich an Mitglieder der IAML
abgegeben; der Bezugspreis ist im Mitgliedsbeitrag enthalten. Anträge auf Mitgliedschaft richten Sie bitte 
an den IAML-Generalsekretär oder an das Sekretariat Ihrer nationalen Gruppe. Es wird gebeten, die
geschäftliche Korrespondenz bezügl. Adressänderung, Bestellung älterer Ausgaben, kostenpflichtiger
Nutzung des Mitgliederverzeichnisses, Forderungen und sonstige Anfragen ausschließlich direkt an den
Schatzmeister zu senden. Die Adressen finden Sie auf der hinteren Innenseite des Umschlages.
FONTES n’est pas disponible à la vente. La revue n’est adressée qu’aux membres de l’association, le prix de
l’abonnement étant compris dans celui de l’adhésion. Les demandes d’adhésion doivent être faites auprès du
Secrétaire général de l’AIBM ou du secrétariat de la branche nationale du demandeur. Toute correspondance
concernant la location du fichier d’adresses, les changements d’adresses, la commande d’anciens numéros, 
les réclamations et autres sujets doit être adressée au Trésorier. Les coordonnées se trouvent en troisième de
couverture.
FONTES is published quarterly by A-R Editions, 8551 Research Way, Suite 180, Middleton, WI
53562 USA
F O N T E S  A R T I S  M U S I C A E
V O L U M E  5 8 / 2 ,  A P R I L – J U N E 2 0 1 1
C O N T E N T S
109 Identifying and Studying Published Manuscripts  Stanley Boorman
127 Carl Philipp Emanuel Bach: The Complete Works  Laura Buch, Paul Corneilson,
Jason B. Grant, and Mark W. Knoll
137 Clori: The Archive of the Italian Cantata  Licia Sirch
148 PRESERVE: Teaching Archives to Dance Companies  John Shepard
157 ILAM’s Archival Revitalisation: The Past Five years at the International Library of
African Music  Fiona Still-Drewett
165 Spreading the Message: Teaching Music Librarianship by Distance-Learning 
John Wagstaff
Corresponding Editors’ News
177 Australia: Barry Tuckwell Collection
177 Grainger Studies - New Journal Available in Print and Free Online  Georgina
Binns
178 Estonia: German opera Director Prof. Joachim Herz Donates His Library to the
Estonian Academy of Music and Theatre  Ilvi Rauna
179 Finland: The Finnish Music Bazaar  Heikki Poroila
179 United States: IAML-US Merges with MLA  Judy Tsou
Reviews
180 Antonio Caldara: Life and Venetian-Roman Oratorios. By Ursula Kirkendale. Revised
and translated by Warren Kirkendale.  Jane Dahlenburg
181 Hindustani Music: Thirteenth to Twentieth Centuries. Edited by Joep Bor, Françoise
‘Nalini’ Delvoye, Jane Harvey and Emmie te Nijenhuis.  Willem Rodenhuis
183 Child Composers and Their Works: A Historical Survey. By Barry Cooper.  Bradford
Lee Eden
184 The Archive of the Sing-Akademie zu Berlin. Catalogue / Das Archiv der Sing-
Akademie zu Berlin. Katalog. Editors/Hrsg. Axel Fischer, Matthias Kornemann. Im
Auftrag der Sing-Akademie zu Berlin.  Georg Günther
185 Music and Musicians on the London Stage, 1695–1705. By Kathryn Lowerre.  
Alon Schab
187 A Song in the Dark: The Birth of the Musical Film. By Richard Barrios. The New
Broadway Song Companion: An Annotated Guide to Musical Theatre Literature by
Voice Type and Song Style. By David P. DeVenney.  Thomas S. Hischak
188 Rosa Newmarch and Russian Music in Late Nineteenth and Early Twentieth Century
England. By Philip Ross Bullock.  Gerald R. Seaman
191 Variations on the Canon: Essays on Music From Bach to Boulez in Honor of Charles
Rosen on His Eightieth Birthday. Edited by Robert Curry, David Gable, and 
Robert L. Marshall.  Barry J. Zaslow
192 The Traditional Folk Music and Dances of Spain: A Bibliographical Guide to
Research, Vol. 1. By Israel J. Katz.  Jordi Reig
194 Johannes Brahms und der Leipziger Musikverlag Breitkopf & Härtel. By Peter
Schmitz.  Heather Platt
196 The New (Ethno)musicologies. Edited by Henry Stobart.  Adriana Helbig
197 Thomas Tallis and his Music in Victorian England. By Suzanne Cole.  Tim
Eggington
200 Keys to the Drama: Nine Perspectives on Sonata Forms. Edited by Gordon Sly. 
Bryan Proksch
201 Richard Wagner, Sämtliche Briefe. Band 18: Briefe des Jahres 1866. Herausgegeben
von Andreas Mielke. Redaktionelle Mitarbeit Isabel Kraft.  Hannu Salmi
203 Wagner and Venice. By John W. Barker.  John Schuster-Craig
165
S P R E A D I N G  T H E
M E S S A G E :  T E A C H I N G
M U S I C  L I B R A R I A N S H I P  
B Y  D I S T A N C E - L E A R N I N G  
John Wagstaff 1
English Abstract
A course in music librarianship has been offered at the University of Illinois at Urbana-Champaign
for many years. However, it is only since 2008 that the course has been offered online. The move
from a traditional classroom environment to an online one raises several pedagogical and practical
issues, some of which are discussed in the present article. The technology used to deliver courses
online from the University of Illinois is also examined, and some information is also provided about
the use of online course management software to deliver music librarianship courses at the Uni -
versity of Aberystwyth (UK). An increase in the number of courses offered online in this way will,
one hopes, lead to greater course enrolment by students.
French Abstract
Un cours en bibliothéconomie de musique a été organisé à l’Université de l’Illinois à Urbana-
Champaign pendant plusieurs années. Cependant, ce n’est que depuis 2008 que ce cours a été
accessible en ligne. Le mouvement d’un environnement d’une classe traditionnelle vers un site en
ligne, pose plusieurs questions pédagogiques et pratiques, dont certaines sont discutées dans le
présent article. La technologie utilisée pour offrir des cours en ligne par l’Université de l’Illinois est
également examinée. L’utilisation du logiciel de gestion des cours de bibliothéconomie en ligne
utilisé par l’Université d’Aberystwyth (Royaume-Uni) est aussi discutée. De cette manière, une
augmentation du nombre de cours offerts en ligne aboutira, on l’espère, à une inscription plus large
aux cours par les étudiants.
German Abstract
Die Universität Illinois in Urbana-Champaign führt seit vielen Jahren eine musikbibliothekarische
Ausbildung durch, die seit 2008 auch als Onlineunterricht angeboten wird. Der Übergang von der
traditionellen Hörsaalumgebung zum E-Learning wirft verschiedene pädagogische und praktische
Fragen auf, die in diesem Artikel erörtert werden. Außerdem untersucht er die für die Onlinekurse
an der Universität Illinois verwendete Technik und informiert im Weiteren über die Nutzung der
Software zur Bereitstellung von musikbibliothekarischen Kursangeboten an der Universität von
Aberystwyth in Großbritannien. Man erhofft sich, dass die Onlineangebote dazu führen, dass mehr
Studenten die entsprechenden Kurse belegen.
1. John Wagstaff is Head of the Music & Performing Arts Library at the University of Illinois at Urbana-
Champaign. This article is an amended and updated version of a paper presented at IAML’s congress in Amster -
dam on 8 July 2009 as part of a session sponsored by the Commission on Service and Training, of which the 
author is currently Vice-Chair.
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For Wolfgang Krueger
Presentations about music librarianship education have been a feature of IAML’s annual
meetings for many years, and, since August 1975, the existence of its Commission on
Service and Training has provided further stimulus to this area of the Association’s activ-
ities.2 Material originally presented at the Commission’s conference sessions (including
the current article) has regularly appeared in Fontes Artis Musicae.3 Unfortunately, al-
though a steady stream of articles on music librarianship education appeared in Fontes 
up until the end of the 1980s, since the mid-1990s there has been a considerable decrease
in published material on the topic, while at the same time there have been some radical
changes in the way music librarianship has been taught. Furthermore, over the past sev-
eral decades there has been a trend in schools of librarianship to move away from offer-
ing specialized courses in music librarianship, and as a result some IAML branches have
attempted to create short, non-credit-bearing courses of their own, usually at a fairly rudi-
mentary level and aimed both at library staff who work in music libraries, and those who
do not.4 The US Music Library Association (MLA) has also recently taken an interest in
this area: at its Annual Meeting in Newport, Rhode Island, in February 2008, MLA ran a
2. Education and training for music librarians was not among IAML’s original aims as approved at its con-
gress in Paris in 1951. While this may seem surprising to today’s music library practitioners, it is important to
take account of the music library landscape of the time, when music librarianship training courses were in their
infancy. In the United States, a pioneering course in music librarianship was first offered at the New York College
of Music in 1935, followed by one in music library administration at Columbia University from 1938. Donald
Krummel, who was later to establish the music librarianship course at the University of Illinois, first taught such
a course at the University of Michigan at Ann Arbor in 1954. Don L. Roberts was the first President of IAML’s
Commission on Service and Training, with Vice-President Bent Christiansen, and Secretary Huib Deetman. The
Commission’s initial plans comprised the drawing-up of a statement on music librarian qualifications, and
planned for a series of national reports on current education for music librarians to be presented at IAML’s
Bergen meeting in 1976. IAML’s current website notes the promotion of “professional education and training”
as one of the Association’s principal aims. 
3. Examples include Magda Graf-Forrai’s “Formen der Musikbibliothekarausbildung in Ungarn” and
Asbjørn Jørgensen’s “The Education of Music Librarians in Norway”, in Fontes Artis Musicae 24 (1977), pp. 244–
246 and 246–248 respectively. Hanne Bruhns and Bent Christiansen published “Music Library Education in
Denmark” in Fontes Artis Musicae 25 (1978), pp. 142–145, with the same volume containing Karl-Heinz Köhler’s
“Zum Ausbildungsstand von Musikbibliotheken in der Deutschen Demokratischen Republik” (pp. 145–146) and
Brian Redfern’s “The Education of Music Librarians in the United Kingdom” (pp. 217–219). IAML’s “Statement
on Qualifications for Music Librarians” appeared in volume 29 (1982), pp. 66–67. The statement had the benefit
of brevity, but the problem of a lack of specificity. 
4. The most active Branch, in terms of the length of its involvement and the intensity of its educational ac-
tivity, has probably been that of the UK & Ireland, which has offered several practical courses since 1996. These
comprise Music for the Terrified (for those in libraries who are involved with music, but with little/no prior train-
ing); Advanced Reference Sources for Music Librarians, first offered in 1998, and occasionally thereafter; Virtuoso
Skills for Music Enquiries; and 40 Copies of Messiah, Please . . . , for those handling requests for orchestral and
choral sets (my thanks to Elizabeth Hart of IAML’s UK & Ireland Branch, for this information.) A glance through
recent national branch annual reports in Fontes Artis Musicae, vol. 56, no. 4 (2009) also reveals training efforts
by the Danish branch (in developing continuing education programmes for music librarians), the German
branch (two workshops in music cataloging and music database searching offered at its September 2008 annual
meeting), and the Hungarian branch (which discussed education for music librarians at one of its Board meet-
ings, and is partnering with the UK & Ireland branch in connection with music library education). The New
Zealand branch held a seminar, Music for Non-music Librarians, in 2009; the Spanish branch partnered with the
National Library of Colombia to offer two courses, about internet sources for music information and music 
subject headings; and IAML-Sweden arranged two music cataloging courses for its members in 2009: one for 
advanced cataloguers, and the other for those who were less experienced. 
workshop entitled Training the Trainers, at which MLA members who wished to partici-
pate in offering short courses in various aspects of music library work could learn about
the best delivery methods for such courses. MLA initially offered three courses (in sound
recordings cataloging; library acquisition of music; and music reference work), and has
had some success in offering these in “non-traditional” venues – for example, to non-
music professionals at state library association meetings. The present article reports on
the online graduate-level course in Music Librarianship and Bibliography offered by 
the University of Illinois at Urbana-Champaign, and examines some of the benefits and
problems that result from teaching students at a distance.
Since this article is primarily about a course being offered in the United States, it might
be useful first of all to say something about the number and scope of courses in music li-
brarianship currently being offered there. Although the perception outside the US might
be that there must be a great many institutions offering such courses (and while it is true
that the US surely does have a larger number of courses in this subject than other coun-
tries), the following are probably the ones that are taught most regularly (sometimes an-
nually, sometimes every other year):5
• Course no. L&IS686 at the University of Wisconsin-Milwaukee
• Course no. LIS435 at Simmons College, Boston
• Course no. LIS776 at Dominican University, River Forest, Illinois 
• Course nos LIS588 and LIS589 at the University of Buffalo
• Course no. S655 at Indiana University
• Course INLS746 at the University of North Carolina at Chapel Hill
• Course no. LIS530ALE at the University of Illinois at Urbana-Champaign6
• Course no. LIS5367 at the University of North Texas
• Course LSC833 at Catholic University of America, Washington, DC
• Course SLIS744 at the University of South Carolina
Although the instructor delivering each of these courses has free rein over the course 
content and over course delivery, in practice the “learning outcomes” and content of the
courses are fairly similar. At the moment, only the course offered at the University of
Illinois can be taken wholly using a “distance learning” approach. This means that stu-
dents enrolled on the course, whether actually living in Urbana/Champaign or outside it,
log on each week to an online course site to listen to lectures, view resources, and partic-
ipate in the class. In common with most of our courses at Illinois, students have to put 
in 30 hours of study time in order to qualify for 2 “credit hours” when they successfully
complete the course. In the case of Illinois’ Music Librarianship and Bibliography course
(course LIS530ALE), to emerge with two credits the students have to complete four as-
signments, and also write regular reports on articles that they have been instructed to
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5. The Music Library Association has a guide, the Directory of Library School Offerings in Music Librarian -
ship, that was first published, in print form, in 1985. The latest (8th) edition is online at www.musiclibraryassoc
.org/employmentanded/LibrarySchoolOfferingsDirectory.shtml (accessed May 26, 2010). Information about
courses offered, plus opportunities to take music library internships, may be found there. 
6. The University of Illinois has three campuses, in Chicago, Springfield (our state capital), and the twin
cities of Urbana and Champaign. Unless otherwise indicated, references to the “University of Illinois”, or
“Illinois”, later in this article refer only to the Urbana-Champaign campus. Music librarianship has been available
as a course option at Illinois’ library school since around 1972, according to information supplied to me by
Donald Krummel.
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read.7 It is also possible to register for the course for four credits, which demands a pro-
portionate increase in the amount of study time required. If students wish to take this
course for four credits, they also have to write an extended essay on a music librarianship
topic. The four-credit option seems to be quite popular with students: in 2009, 13 of a total
of 19 students opted to write the extended essay for four credits.
Course enrolment and the WISE consortium
Offering the Illinois course online, within what is referred to at Illinois as our LEEP
(“Library Education Experimental Project”) program, has brought several benefits. For
one, it has increased the number of students enrolling on the course. In 2005, when it was
a two-week summer intensive course, there were 10 students; in 2006, there were 6 stu-
dents; and in 2007, when the course was made part of the regular school semester, meet-
ing 2 hours a week for 15 weeks, there were nine students enrolled. In spring semester
2008, the course was offered for the first time through the online LEEP program: enrol-
ment increased to 24. 
LEEP availability was not the only reason for this increased uptake. Illinois is a mem-
ber of the WISE (Web-Based Information Science Education) consortium, which cur-
rently has 14 members.8 The library schools in the consortium have reciprocal arrange-
ments for providing courses and awarding credits. So, for example, students who are
enrolled at a particular library school can take courses at another WISE school and re-
ceive credit from their home institution.9
The fact that any student at any WISE school could now take the course in Music
Librarianship and Bibliography online at Illinois certainly helped increase class enrolment
in both 2008 and 2009. In 2008, eight (33%) of the 24 students enrolled on the course were
from WISE schools, including five students from the University of Pittsburgh and one
from the University of Texas at Austin. In 2009, the class included a student from Long
Island University, which is also a WISE member.
Some people might question the wisdom of turning out large numbers of graduates
who have taken a specialized course in music librarianship but will be chasing only a small
number of jobs, given the fairly low number of music library positions that are available
even in the United States, and given that there are more courses, turning out more grad-
uates, than just the one at the University of Illinois. There are at least two justifications for
this practice, in my view. First of all, while entry-level positions, in particular, are not nu-
merous, they do exist. Secondly, we should not underestimate the importance of some
7. The four assignments are currently: (i) visit a music library of your choice, and assess its accommodation
and services; (ii) assess the Collection Development Policy of a music library of your choice; (iii) produce an
AACR2/MARC21 catalog record for a music score or music sound recording; and (iv) write a review of a music
reference source, either print or online. 
8. Member schools are: Australia: Charles Sturt University; Canada: Uni versity of British Columbia,
University of Western Ontario; New Zealand: Victoria University of Wellington; United States: Long Island
University, Rutgers University, San Jose State University, Simmons College, Syracuse University, University of
Illinois at Urbana-Champaign, University of North Carolina, University of Pittsburgh, University of Texas at
Austin, University of Wisconsin-Milwaukee.
9. More information on the WISE consortium can be found at www.wiseeducation.org (accessed May 26,
2010). The University of Wisconsin-Milwaukee, and Simmons College, are also members of the WISE consor-
tium, but at the time of writing do not offer their music librarianship courses online.
knowledge of music librarianship to those whose career paths take them in other direc-
tions within the library and information sector. If, as the result of taking a course in mu-
sic librarianship, future library managers (whose backgrounds tend to be in a subject
other than music) learn something about our field, with its special requirements in the ar-
eas of acquisitions, cataloguing, classification, binding and conservation, reference work,
shelving, and so on, that is a very strong justification for offering such courses.
Teaching online: pros and cons
So what is it actually like to change from teaching a course in a classroom setting to of-
fering it in an online setting? In particular, is it ever possible to get to know your students
well if you only encounter them online? These questions typically arise when discussing
an online course, and it is certainly true that anyone who has been used to teaching in a
face-to-face environment always seems to have concerns about losing that indefinable
quality that comes from being in a shared physical space (i.e., the classroom). When I first
offered my class using LEEP in 2008, I, too, had these concerns. In particular, I was wor-
ried about how I was supposed to judge whether or not the material I was trying to com-
municate to my students was, in fact, being successfully received. Some comments I re-
ceived from students early on suggested that they, too, perceived that taking a class via
LEEP was somehow more “difficult” than being in a physical classroom.10
We try to mitigate this situation in several ways at Illinois. First of all, we hold an “on-
campus” day halfway through the semester. LEEP students are expected, but not re-
quired, to be on campus that day, and various activities are arranged for them, such as
tours of particular libraries. Some instructors have their students do classroom “group”
presentations at the on-campus day, or offer a live, classroom-based session during the
day. Ironically, perhaps, membership of the WISE consortium, while it has increased over-
all class enrolment, has occasionally caused problems in regard to student attendance at
our on-campus day: students enrolled in other schools, perhaps located many hours away
from Illinois or even in another country, often cannot come to Illinois for the “on campus”
day. I have therefore found it necessary to repeat the class offered during the “on-campus”
day as a LEEP class the following week for those who could not be on campus. One ben-
efit of the on-campus day, however, is that it creates a greater sense of camaraderie be-
tween those students who do attend. 
Another problem raised by transferring the course from a classroom-based setting to
an online environment has been that we can no longer make our annual field trip to local
music collections such as those at Indiana University. Of course it would be possible to
make a “virtual” visit there, and to have librarians and students from Indiana log into, and
participate in, our live sessions; but somehow this does not replace traveling to a different
library venue. A colleague teaching music librarianship at another library school informs
me that, having recently been asked to consider transferring his course to an online envi-
ronment, he too has serious misgivings about losing the extensive “field trips” that he cur-
rently arranges as part of his classroom-based course.
The course is not just about the online, taught sessions, of course; students are also 
expected, as noted earlier, to read, and write reports on, various articles about music 
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10. Interestingly, though, it seems that today’s students are finding this less of a problem. An informal poll
of my students in spring 2010 revealed that none of them had this perception.
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librarianship that are assigned by the class instructor. In the past, students would proba-
bly have been expected to find these readings themselves, using a library’s print resources;
nowadays they expect to find such material online, either via a library’s online subscription
to a journal such as Fontes Artis Musicae, Notes, or Cataloging and Classi fi cation Quarterly,
or through the library making a scanned copy of an article otherwise only available in print,
and making it available electronically via a library server. All the assigned course readings
for Illinois’ course in Music Librarianship and Bibliography are made available in this way.
Besides these articles there is currently no other “required reading”, though students are
given information on other useful resources, such as books in the MLA’s “Basic Manuals”
series or the Guide to Writing Collection Development Policies for Music by Amanda Maple
and Jean Morrow (Lanham, MD and London: Scarecrow Press, 2001).
In addition to the on-campus day, a sense of common purpose for the students is
achieved by having all of them log into each music librarianship LEEP class simultane-
ously. This may sound obvious, but in theory, since all the classes are recorded and all the
class resources made available online, students could simply log on at a time convenient
to them and follow the course material that way. In practice, Illinois does not allow this,
and class participants are all required to log into classes at the same time each week, cre-
ating a “synchronous” learning environment rather than an “asynchronous” one (in which
students would listen to the class whenever they wished). In this way the sessions retain
the feeling of a shared, classroom experience. The requirement for all class participants
to log in at the same time could, of course, cause problems for students at WISE schools
in Australia or elsewhere outside the United States, and I myself once had a student on my
course participate each week from New Zealand, which is eighteen hours ahead of Illinois
time. Fortunately, since my class begins at 4.30 p.m. on a Monday, she was able to log in
at 10.30 on Tuesday morning New Zealand time to take the class. It would clearly be more
difficult for students to take the class from countries that had, say, a 10- or 12-hour time
difference, because they would be logging on very early in the morning.
Course software: MOODLE and Elluminate
As with many technologies that attempt to substitute for the thing that preceded them,
the “live session” technology used at Illinois started out by trying to imitate the thing it
was replacing, i.e., a physical classroom. Part of the LEEP live session screen lets the in-
structor know who’s logged in, and who is absent – the instructor can save this log-in data
as the attendance record. Interaction with the students is both verbal and written. For my
class, I sit in a studio at our library school wearing a headset and speak through a micro-
phone, with the sound of my voice reaching the students through speakers or headphones
attached to their own computers. Illinois’ original live session software (which from this
point I’ll refer to as “Moodle Live”), used between summer 2006 and summer 2009, did not
allow the students to talk to the instructor using their voices; Moodle Live simply provided
an “instant messaging”–style system where participants could post comments for all the
class to see. So whereas I could talk to them, they could only write back to me and the rest
of the class. Students also had the facility of sending a private comment just to the in-
structor.11 The newer “Elluminate” software that we now use (since summer 2009) for
11. Moodle, which stands for “Modular Object-Oriented Developmental Learning Environment”, is a course
management system (CMS) that was originally developed in Australia. Part of the reason for its popularity is 
that it is open-source freeware, with the source code available from the Moodle website at http://moodle.org/ 
(accessed May 26, 2010)
course delivery is more sophisticated, allowing students to speak to the whole class and
to use features such as emoticons to express approval or disapproval. There are also icons
that can be used in a situation where the instructor wants to have a vote on something—
for example, if I make a provocative statement I can ask the students to vote on whether
they agree with it or not, and then we can have a class discussion about it.
In other carry-overs from the classroom, instructors also need to be able to post course
materials in the form of handouts, or show a website or a PowerPoint presentation; and
they need a virtual whiteboard that they can write on in class—for example, to create a
list, spell out unusual words, and so on. Our Moodle Live system offered all these things
except the whiteboard. Finally, the front page of Moodle has a “news and forums” space
for students to have discussions between classes, or to write something about themselves.
There is also a space where they can submit assignments.
A typical, standard “Moodle” course management system (CMS) course page at Illinois
looks like this:
ILLUSTRATION 1 Moodle page for course LIS530ALE, “Music Librarianship and Bibliography”,
offered at the University of Illinois in spring 2009. Note the three-part form of the screen, with 
administrative and informational data in the left and right-hand columns framing the large central
column that includes the course outline, course syllabus, list of readings, and so on.
For purposes of comparison (and to help show how different institutions can customize
Moodle), here is the Moodle page for another music librarianship distance-learning
course that I teach at the University of Aberystwyth in Wales, UK (see Illustration 2).
The Aberystwyth course includes a link to a video about the course. This is not cur-
rently a feature of the Illinois site, but could be added if desired. Illustration 2 shows the
Aberystwyth course in “editing on” mode: in this mode, the course instructor can choose
to “add a resource” (such as a PowerPoint presentation, a text file about music acquisi-
tions, cataloging, and so on), or to “add an activity”, such as an online quiz.
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The most important distinction between these introductory course pages, however, is
that the Illinois one has, near the top left-hand corner, an option to start a live session. This
option is not a standard feature of Moodle, but was originally developed at Illinois, as
Moodle Live, to enable LEEP classes to be offered as synchronous, real-time, classes. At
Aberystwyth, students can use the CMS aspects of Moodle to access resources placed
there by their instructors, participate in online chat and access online bulletin boards, see
their course grades, and so on. But their learning is all done outside this electronic envi-
ronment: unlike at Illinois, the instructor cannot use the Moodle software to talk to them,
or to have them talk back. It is a feature of Aberystwyth’s system that, in addition to 
having full-time undergraduate and postgraduate (Master’s) students who are present on
campus, the university’s Open Learning Unit also offers many courses via distance learn-
ing. This distance learning is currently done by having the students work through a
printed course pack that contains class readings and assignments. Students on
Aberystwyth’s Introduction to Music Librarianship course then submit their assignments
electronically for grading. I also am able to post information about the course, and other
things (for example, details of new books or articles about music librarianship topics) to
the class Moodle pages. I also attend the annual student summer school in Aberystwyth,
which serves much the same functions as the “on campus” day at Illinois but takes place
over the course of a week. Thus I am able to meet my students, talk to other students
about the music librarianship course, and see my colleagues in the Open Learning Unit at
Aberystwyth to discuss syllabus changes and other matters.12
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12. For more information about the music librarianship courses at Aberystwyth, see my article
“Developments in Music Librarianship Education at the University of Wales, Aberystwyth”, in Brio [ journal of
IAML (UK & Ireland)] 43 no. 2 (2006), pp. 3–7. 
ILLUSTRATION 2 Opening Moodle page for course DSM1910 (Master’s module in music li-
brarianship) at the University of Aberystwyth, UK.
A further advantage of the first-generation, Moodle Live course software at Illinois was
that it required very little in the way of technology: no special software was required by
students in order to access it. All they needed, whether using a PC or a Mac, was a web
browser, and Real Player (in order to play previous class sessions, and to hear class lec-
tures). Virtually anyone with a computer and internet connection was already likely to
have these pieces of software. Students and instructor would simply log on to the courses
section of the University of Illinois Graduate School of Library and Information Science
website, and click on “live session”. They would then be presented with a screen that 
consists of four sections:
On the right-hand side of the screen is the list of class attendees for the session (only one
is shown in this example). This part of the screen enables the instructor to check 
that all students are in attendance. On the left-hand section of the screen are various ad-
ministrative areas—students who are not getting audio, for example, can use the “trou-
bleshooting” area to contact the class technician.13 Although all the classes are archived,
students are not allowed to simply listen to the archived sessions as a way to avoid at-
tending the class itself; but if a student misses a class he/she is able to use the archived
class session to catch up. This is likely to be much better than the usual student method of,
say, borrowing written notes of the class session made by another class member and try-
ing to make sense of them. It is the responsibility of the student who has missed the class
to go to the Archive, and the teacher is not informed if they have done this or not. Another
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13. A technician is present in all LEEP classes. He/she makes sure, as far as possible, that there are no tech-
nical problems during the class, and also archives the class sessions once the class has ended. 
ILLUSTRATION 3 Screen showing a “Moodle Live” classroom session at Illinois. Students and
instructor will have accessed this screen by clicking on the “Live Session” link on the left-hand
side of the initial Moodle CMS class page shown in Illustration 1. Since summer 2009 the “Moodle
Live” software is no longer used.
important feature of Moodle Live was its Meeting Rooms tab. Students could be put into
groups by the instructor, either during the class or prior to it, and, when some group work
was required, they could go to their group room and start working. The instructor would
then visit the individual meeting rooms to check that the students were staying on-task,
and address any problems that a group might be having while doing the exercise.
The bottom part of the Moodle Live screen could be used by the class instructor to
launch resources created for the class beforehand. Alternatively, if the instructor wished
to have the students look at a web resource, the address of this resource could be typed
into one of the boxes at the bottom of the screen. Lecturer and students clicked on that
resource, which would then open in another window. PowerPoint presentations could also
be launched in this way. 
The most important part of the screen, however, was probably the large area in its cen-
tre. This was the screen used by the students to communicate with the class teacher, for
example by typing in questions, comments, answers and so on in the box at the bottom of
the screen. And here arises what was probably the greatest disadvantage of the original
“Moodle Live” system: during a class session the lecturer could talk directly to the stu-
dents, but the students could only “talk” to the lecturer (and to the rest of the class) by
typing a comment or question using the box at the bottom of the screen. When the lec-
turer asked a question and the students typed their answers, the first answer received
might not actually have been from the first person to answer; it would, rather, be from the
student who had the fastest internet connection.
Upgrading the Live Session course software
The Moodle Live session pages reproduced earlier in this article demonstrate how
Moodle looked before mid-2009. In summer 2009, the University of Illinois Library School
began piloting course delivery using a commercial product, “Elluminate”, for the live ses-
sions. Ten courses were originally offered, including Reference and Information Services,
Adult Public Services, and Law Librarianship. From spring 2010, all online librarianship
courses at Illinois have been offered using Elluminate, and the old Moodle Live pages are
no longer used. Moodle remains in use as our CMS tool, however, so the introductory
course page reproduced in Illustration 1 still applies. It’s just that, when the students click
on live session, they are nowadays taken to an Elluminate session instead of a Moodle Live
one. Getting into a session is slightly more complex than using the older system, because
students are now prompted to set their microphone and speaker levels. This is because,
under Elluminate, the instructor talk directly to the students and the students can talk 
directly to the instructor. Unlike Moodle, Elluminate is not open-source freeware, but is a
commercial product developed by Elluminate, Inc.14 Elluminate’s hardware and software
requirements are still fairly minimal: computers have to be Java-enabled, to have at least
20 megabytes of free disk space, a soundcard, and an internet connection. Like Moodle,
Elluminate will work on both PCs and Macs. Elluminate uses a “client-server” architec-
ture model, but students taking courses do not have to install software on their own com-
puters in advance of starting the course; by using Java, Elluminate installs what it needs
in order to run. 
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14. For further information, see http://www.elluminate.com (accessed on May 26, 2010). There are also
some useful video introductions to Elluminate on YouTube. 
Elluminate offers a number of advantages over our previous system, listed below.
Allowing voice communication in both directions is the most useful advance from the stu-
dents’ point of view, though, interestingly enough, I’ve noticed that so far my own class
students don’t use this feature, and one of the class technicians told me that this also 
happens in other classes. It probably has to do with the fact that the students, as well as
instructors, are still getting used to this new technology.
Other features are:
• A useful “raised hand” icon that students can use when they want to address the
class. This causes a symbol next to the participant’s name to flash, attracting the in-
structor’s attention. This, of course, controls the problem of many people speaking at
once, and gives the instructor some control over who speaks first. The instructor can
also choose when he/she wants to allow a student to speak, for example, finishing
what he/she is saying before allowing questions or comments. The instructor simply
clicks on a “microphone” icon to allow the class member to speak. (In Illustration 4
the “raised hand” icon can be seen in the top left-hand corner.)
• Elluminate has a virtual whiteboard in the middle of the screen. An instant messag-
ing area is still present in Elluminate sessions but it is tucked away to the left-hand
side, to leave room for the whiteboard. The Elluminate whiteboard allows much
more flexibility in posting material, and all the material on it can be saved after the
class to the class archive, meaning that participants can revisit it later. In Moodle
Live, there were separate “chat” and “audio” archives, which were difficult to 
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ILLUSTRATION 4 Elluminate class session, showing students logged in (left-hand side), in-
stant messaging–style screen (below left), and virtual whiteboard in use for a subject headings
presentation.
synchronize again later if students wanted to re-experience the class. With
Elluminate, audio and video (i.e., the online chat, and the whiteboard and other con-
tent) are archived together.
• Instructors don’t actually have to be on campus in order to deliver their classes—
they simply log onto the course site and download the Elluminate software for their
session.
One final feature of both Elluminate and our first-generation Moodle Live system is worth
noting. Each allows for guest speakers—for example, an expert on music copyright, or
someone with cataloging expertise—to address the class from a remote location. The
technician for the class contacts the guest speaker, and gives them audio access so that
they can talk to the class.
Conclusion
CMS packages such as Moodle and Elluminate have the potential to extend music li-
brarianship education to those who previously have not had the chance to participate in
it. This could lead to a greater take-up of music librarianship course offerings in the fu-
ture, not only by those who are music library specialists but also, one hopes, by others
who may benefit from knowing something about the principles of our specialism even if
they themselves do not intend to pursue music librarianship as a career. This potentially
greater number of participants may encourage library schools to re-examine their earlier
decisions to discontinue music librarianship courses. IAML and the MLA clearly have an
important role to play in helping schools develop appropriate course content, or in for-
mulating and delivering their own courses, and, in order to do so, they need to seize the
initiative. The possibilities offered by distance learning will best be realized by real action
taken by the music librarianship organizations in co-operation with library schools. We
need to make sure that we are up to the task: losing such an opportunity would be a sad
thing for our profession.
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